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Agenda

 The intent of our literacy focus

— Goals
— Next 16 months

~ « Aframework for effective early lite
Instruction




Defining Literacy

Literacy is considered to be the ability of an
individual to read, comprehend, make connec
and respond to text and is foundational to suc
in a text-rich society. A literate person is able
process information and communicate effe
ith others in writing, speech, and vis
resentation, giving, receiving, ar

L
Inspiring Potential and Learning Together e Initier les possibilités et apprendre ensemble
miI2H L LorclLirfigl 9l rcatill 1I0BGILIGL - el 162 ho22iNnllre? ar ahhbhicliaie ciizcilinice



Literacy in LRSD

e Teachers in LRSD work
diligently and effectively
to guide students to
develop their listening,
speaking, reading,
writing, and thinking
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The Intent of Our Literacy Foct

Improve and sustain student literacy
Promote a division-wide focus

Support all teacher colleagues to enhance
instructional practices to ensure that al
improve their proficiency as

Readers
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Promoting a Division-wide Foc

e Over the next 16 months, school-based
Literacy Teams from each school will co
together for a series of “spring-board”

conversations.

Literacy Teams will, in turn, facilit



“Spring-board” Conversatiol

October
2011

December
2010

February
2012

April
2011
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Building a Literacy Focus

Teamwork Grades/ \Grades/ \Grades
within Schools K-4 5-8 9-12 )

Sustain success in
listening, speaking,
reading, and writing

J

\

Early success in A
listening, speaking,
reading, and writing

Teamwork
among Schools

Increase
engagement

K-12 Cross-curricular Literacy Continuum
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Question

e Does Christian’s graphic organizer help t
define our Literacy Focus?

a) Yes We are going to test our
clicker technology!
b) No

Your responses are
anonymaous.

1
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Our Goal for Literacy in Grades

e For all of our students

— Early success in listening, speaking, reading
writing

 For all of our teachers

— The enhancement of our knowleds

&
-
| 5 r v
-_—
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Effective Early Reading Instructi

A Framework for Effective Ontario
Early Reading Instruction

— The Knowledge and Skills
Required for Reading

— Key Instructional Approaches

— Teaching Practices That
Support Early Reading
Achievement

2arning to Read Within
’'s Zone of Proximal

Kindergarten to Grade 3

Inspiring Potential and Learn
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Effective Early Writing Instructic

e A Framework for Effective T
Early Writing Instruction

— The Knowledge and Skills
Required for Writing

— Key Instructional Approaches

A Guide to Effective
Instruction in
Writing

Kindergarten to Grade 3

— Teaching Practices That oy 7 |
Support Early Writing Usaaha i, j Y Nl f} nY
Achievement ' {\_P T

Learning to Write Within
Vygotsky’s Zone of Proximal
pment

L1t 2 =T excellence for all

Inspiring Potenti
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The CAFE Menu
e Comprehension

*  Accuracy

*  Fluency

Expand Vocabulary

A Framework for Effect
Early Reading Instruct)

The Goaks of Reading Instruction

Compion @B

Children who become proficient readers:
* comprehend what they are reading;
= read fluently;

= have a strong motivation to read.

_ N—t—

__trl.. Evaluation, The Knowledge and Skils Smdents Need | Four \]
rmmhw"‘“? || for Proficiency in Reading | lm.-.‘::’,a, |
b S Wm::;ﬁ" | | * Orallanguage skills | Approaches |
|I ELT |I + Ability to activate prior knowledge and Il * Readalouds || Dailv Fi
. = Cassoom ke experience * Shared reagin al ive
FOU ntaS and Plnneu | » Schoo level L]« Understanding of concepts of print * Guided l'e\aﬂinz | y
1 Int i d-aloud + Bodlevl ||+ Phomemic swareness || * Independent reacing || 1. Read to self
* nteractive reada-alou || » Provindal level || + Understanding of letter-sound relationships | | 2 Read to someone
and literature | | * Vocabuiary | ! L ;
) : | - Abity to use the three cueing systems | I 3. Listen to reading
dlscuss'ons f + Ability to use comprehension and metacog- || 4 Work on Writing
| nitive strategies .
2. Shared and performance | J Abilty to apply higher-order thinking sl L ‘J 5. Work on spelling and
reading o = '
. . Teaching Practices That Support Early Reading Achievement words
3 : G u I d e d rea d I ng Balamce of direct instruction, guided instruction, = Wariety of genres (both factual and fictional texts)
4. Writing about reading independent leaming, and student practice and electronic media
. . = Large-group, small-group, and individual * Authentic and motivating literacy experiences
5. Phor"CS , spel | i ng a nd instruction; discussion and collaboration and learning activities
= Variety of assessment and evaluation techniques * Interventions for students who are at risk of not
WO r'd Stu dy that inform program planning and instruction learning to read
* Integration of phonics and word study into * Supportive classroom culture and an environ-
reading, writing, and oral language ment that promotes higher-order thinking skills
= Unintermupted literacy block each day » Guidance, coaching, and feedback for students
= Parental and community invohement = Effective classroom organization and management
High-guality literature and levelled texts
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The Goals of Reading Instructic

e Children who become proficient readers
— comprehend what they are reading;
— read fluently;
— have a strong motivation to read.




The Importance of
Early Reading Success

Evidence continues to mount that early succ
in reading is the key to long-term success ir
school and in lifelong learning, and that
~intervention when reading problems ari

~ essential if long-term problems are

ded.




Planning an Effective Reading Prc

1. Select applicable
curriculum expectations:
Cluster expectations from language
curriculum and integrate those from
other subjects, as appropriate

6. Conduct summative 2. Conduct diagnostic
- assessment and evaluation: assessment:
. Gather evidence of students’ Gather relevant information to
™ achievement in relation to assess the level of students’
expectations development

The
Planning
Cycle 5 panand

implement instructional

5. Adapt or adjust program:

Adjust the program as needed to support strategies and literacy activities:
all students; reteach, review, or provide Base learning activities on students’
expanded learning opportunities. strengths and areas of need in relation
Conduct further formative assessment to curriculum expectations and
as required components of effective reading

instruction

4. Conduct formative
assessment:
Gather evidence to assess
students’ progress and their
response to instructional
strategies

Inspiring Poten



The Knowledge and Skills
Required for Reading

Oral language skills
Ability to activate prior knowledge and experien
Understanding of concepts of print
Phonemic awareness

Understanding of letter-sound relationship




Key Strategies in Reading Instruct

e The teacher embeds High Teacher Support
various planned
opportunities for
students to develop

— their oral la nguage Ski”S, The teacher must be careful not to
strategies overemphasize one skill, strategy, or kind of

knowledge at the expense of the others,

— Strategies and skills that since none of them is sufficient on its own.
support comprehension

phonemic awareness

Read-Alouds

Each plays a significant role in a complex
interactive process that supports learning
for all readers.

Independent
Reading

Low Teacher Support
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Important Instructional Approac

Modelling
Think il'l_g aloud

« Demonstrating skills and strategies needed to

pecome competent readers

« Demonstrating the kinds of behaviour expected
from students

« Displaying joy in and enthusiasm for reading

« Modelling think-alouds and reflection (i.e.
viours and strategies)

* Ariculati
ating thoughts so that the thoughts,

and the thinkin
students g process, become apparent to

* Talking thro
ugh a process while demonstrating it

* Encouragi
ng students ;
the to think alow i
development of their learning Sl

metacognitive beha

Scaffolding
learning to teach new tasks

Coaching and guiding

« Building on prior
* Providing clues
and pmmpu o
. and helping

« Providing the bridges between previous lessons p
and experiences and new work tudents apply leamed stra teges
« Providing students with opportunities to :":'P'“Q students think through activit F
explore and perform newly and previously Pem:“ on their learning and lghe;‘;:"f"ll:?s and ountas and Pinnel
taught tasks eises inking T
. * Enc | eaCh Pro
propriate ouraging students to formulate questi - mpt, and
L Reinforce

« Ensuring that the material chosen is ap

to the reading task extend their learning and to problem-sol
olve

Assessin
g and evaluating s
t
and reflecting on uneg’s nl::: ::-:crt‘;f o
e

* Assessing and
evaluating i
st B e {Tiorr gin atho
in“;i:tcs Iappllcauon of the Feadi:ghm way
and th -ular, their use of reading s HLED=
eir level of achievement g strategies -

Encouraging risk-taking and exploration

« Modelling risk-taking and trial-and-error
methods for students so that they understand
that new learning involves a period of uncer-
tainty and that making errors is part of the
learning process

« Demonstrating how leaming can occur from
making an error

« Providing students with opportunities to
explore new ideas and leaming

* Provi
ding students with specific feedback

. Reflecung on the g ropnaten Clive-
teness and effectj
ness of one’s own PlOgFa!ll pla!lnillg and pra'c

tice, and of th
e € assessme) ~
being used Nt strategies and tools

Inspiring Potential
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Learning to Read Within Vygots
Zone of Proximal Developme

Zone of actual
development

+ Student reads independently,

having internalized the
strategies, thought processes,
and understandings required
for his or her current
reading level.

Zone of
proximal development

+ Teacher models a

new reading
strategy, using a

think-aloud process.

Read-alouds

GRADUAL RELEASE OF TEACHER

» Teacher and students

discuss and use the
new reading strategy
together.

- Teacher prompts

students to apply the
new strategy to their
reading, and then to
identify the various

strategies they used
to read the text.

Shared and
guided reading

New zone of
actual development

+ Student reads independently
at a higher level, having
internalized the strategies,
thought processes, and
higher-level understandings
required to read at the
new level.

Independent reading

Inspiring Potential and Learning
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The Relationship Between
Oral Language and Readin

Before, during,
and after reading
activities

Picture
walks

Questioning Predicting

Retelling
stories Shared/guided

Chants reading Inferring
and rhymes

Brainstorming

Predicting

Word wall

Talk
games Phonemic

awareness, underpins all
phonics, and reading strategies Read-alouds
s’ and activities

Synthesizing

Word
sorting

Questioning

Word
discussions

Retelling

Reading Independent Readers’
around the reading theatre
room

Literature
circles

Retelling

Listening Formal and
station Book informal sharing
talks

ensemble
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Reading Comprehension Strateg

* |n examining the thinking of proficient readers, researc
have identified approximately 7 thinking strategies
consistently used by effective readers. These include

1. Activating prior knowledge before, durfNyg, and after
Determining the most important ideas
Asking questions of themselves, the authoi
Visualizing and creating other sensory image
Inferring

Synthesizing

sing “fix-up” strategies to repai

= 0 IO

Proficient readers are
metacognitive readers.

They think about their
own thinking during
reading.

Inspiring Potential and Lea
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A Focus on the Three Cueing Syst

Semantic

Does this
make sense?

Syntactic

Does this
sound right?

Graphophonic

Does this
look right?
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Phonemic Awareness, Phonics,
Word Study

How Phonemic Awareness and Phonics Differ

Phonemic Awareness Phonics

Focuses on auditory / Focuses on visual /
awareness ( and auditory ".‘ .y, ’, (
C‘é discrimination @ Q

Is speech-based
(listening and speaking)

Is print-based

Phonemes (sounds) to

graphemes (letters) lih))) > - &%@.

Graphemes (letters) to

phonemes (sounds).&%@- _ (i)))
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Question

* In your team’s opinion, what does :=(s/lj}
oienon look like and sound like in a
K-4 classrooms in your school?

a) Beginning (Novice)

Developin
eveloping Think about the last

12 slides.
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Purposes of Assessment

e Assessments help the teacher answer the following question
Does the student understand the meaning of the text?

Does the student use effective word-solving and comprehensi
strategies on increasingly difficult texts?

Does the student use effective word-solving and comprehe
strategies on various forms of texts?

Does the student read fluently and with appropriate p
Does the student adjust reading strategies on the bz

Inspiring Potenti
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Assessment Strategies and Tc

Letter identification/
_ Letter-sound
Rubrics relationship tasks Phonemic

awareness tasks
Running
records

Readir]g Anecdotal Students’
portfolios records rizq[{ér;ts:s
Observation Students’
surveys .
. Exemplars Assessment retelling Checklists
of texts '

Strategies
and Tools

Reading attitude
and interest
inventories

Students’ records
of their Direct

independent reading Reading observation

conferences

gudin Samples of
developmental ’
continua students

writing

Inspiring Potential and Learning Toget! Initier | ibilités et apprendre ensemble
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Reading Assessment and Scree

Reading Assessment & Screening Tools for Louis Riel

School

Division

Revised June a2 English Schools K-4 French Immersion Schools M-4
Fall (by Oct.317) Year End Début de 'année [ par le 31 oct.) Fin de Fannée
N
Kindergarten | PAST-R SLP LT CT S5 PAST-R [anglais) SLP LT 55 PAST-R [anglzis) SLP LT 55 Tier 1
Mat I Refer to LRSD Kindergarten Obsenation sad Tier 1 Refer to LESD Kindergarten Observation ond Assessmeant Refer to LRSD Kindzrgorten
e Assessment Protoco! Protocol Dbservation and Assessment
Tier 1 Tier 1 | Eratocsl
Runmning Record LT CT 55 Tier 1 . )
+
PM Benchmark Tier 1 Lecture d'untexte GB+ (T Tierl
or Fountas & Pinnell Kit [System 1)
Ohsarvation Survey [Clay) Tier 2 Tier 2 Sondage d'observation en lecture et écriture Sondage d'ohservation en lecture et
- LT CT 85 {Clay) —Sous-test: ldentification des lattres &criture {Clay) Sous-test:
. ﬁmde 1 {frangais) CT Identification des lettres
b 1% année Tierl | €T Tier 1
Burt Word Test LT €T 55 Tier 2 Tier 2 Test de [20) mots (Clay) €T Tier 1

PAST-R (subtests as needed) LT Tier 2

Tier 2

PAST R (anglais-subtests as needed)

LT 55 Tier 2

PAST -R [anglais-subtests as needed)

LT 55

Tier 2

Runming Record LT CT Tier 1
PM Benchmark or Fountas & Pinnell Kit
| System 1)

Lecture d'un texte GB+ LT CT Tier 1

Trousse du Ministére CT
Lecture d'un texte GB+#
LT CT

Tier 1
Tier 2

Grade 2
2™ année

Ohsarvation Survey [Clay) Tier 2

selectad tasks) LT

Tier 2

Entendre & écrire les sons [Clay) LTCT  Tier 1

Sondage d'observation en lecture et criture
{Clay) (6 sous-tests) LT Tier 2

Sondage d'ohservation en lecture et
dcriture (Clay) (6 sous-tests)

LT

Tier 2

Burt Word Test LT CT Tier 2 Tier 2 Test de mots [Clay) LT €T Tier 1 | Test de mots [Clay) LT €T Tierl
PAST -R (anglais-subtests as nesded) PAST -R (anglaiz-subtests as needad)
LT 55 Tier2 | LT 55 Tier 2

Grade 3

Running Record CT Tier 1
PM Benchmark or Fountas & Pinnell Kit
{ System 2 )

T
CT LTSS

Tierl
Tier 2

Trousse du ministére
Lecture d'un texte GB+

Trousse du ministére CT

Lecture d'un texte GB+
CT LT 55

Tier 1
Tier 2

3*™ année

Gr 3 Entry Provincial Assessment

in Reading CT Tier 1

Grade 3 Entry Provincial Assessment Tier 1

in Reading CT

Burt Word Test CT

Inspiring Potent

1tia

Runmning Record CT
Fountas & Pinnell Kit

Grade 4 Entry Provincial T Tier 1
Assessment in French Immersion
Lecture

Lecture: Trousse du min. CT

Tier 1

possibilités et apprendre ensemble



Inspiring

: Sample Reading Developmental Continuum

EMERGENT STAGE

Characteristics
The student demonstrat

0O high expectations of bool

O knowledge of a wide range of
“book language”

O awareness that message s carrled
and preserved by print;

O fluency In oral “reading”.

0O strong desire to record messages.

Attitude Values

The student:

DO sees reading as a sour
pleasure;

0O chooses to browsa and “read”
Independenthy.

EARLY STAGE

[ awareness that reading s a source
of pleasure and Information;

ral reading char-

O requests opportunities to read
orally.

Knowledge About Reading (Concepts Learned)

The student knows that:

O print conveys a message (Le., In
addition to the message conveyed
by phctur

0O Swdent locates print by pointing.

O n English, prnt is read from left to
right, and from top to bottom of

page;
O Student paints from left to Aght.
ey meaning that sup-
veyed by messag
dent can explain the relatic
ship between picture and text.

Potential and Learning Together e Init

meaning accurats
stories In a way
veys thelr meaning.
O upper- and lower- ers have
specific forms and functions In text;
O Student demonstrates under-
standing that upper-case letters
are used for the first word Ina
sentence and for proper names.

O Student identifies the nesd for
and uses upper- and lower-case
letters In personal writing when
appropriate.

er les possib

FLUENT STAGE

[ awareness that reading ks a soul
of pleasure and informatios

Ithout obvioushy
listening to him- or herself read
nsition from oral to shel
a showv rate of silent

O continuing development of writing
skills, ncluding In the various features
and forms expenenced In reading.

O values reading as a sourc
pleasure and ini

O reports highly satisfying reading
experienc

O engages In reading for longer pert-
ods of time;

O uses books as resources from which
to obtaln new Information.

O reading requires the reader to
understand/Interpret the text’s

0O the transition from oral reading to
Independent, sllent reading occurs

reads “sllently” with
slight vocalization (1.e., may
whisper words).

O punctuation and wpper-case letters
have functions that contribute to
the meaning of a

s the loud
curately and effectively.

A Developmental Continu

tés et apprendre

ensemble



Question

In your team’s opinion, what does
<=2 look like and sound like in 3
K-4 classrooms in your school?

a) Beginning (Novice)

in
Developing Think about the last

4 slides.




The Interconnectedness of
Reading and Writing

The interconnectedness of reading and writing |
profound and inescapable ... Fragmenting these
complex literacy processes interferes with the
greatest goal of literacy education — the
construction of meaning from and through

Using reading and writing together in harn
concert enables learners to draw on the

mplementary processes at the sam




A Framework for Effective Ea

Writing Instruction

e

~

The Goals of Writing Instruction

N

« Classroom level
» School level

« Board level

« provincial level

Children who become proficient, life-long writers:

» write clearly and creatively to convey a message;

* communicate ideas, thoughts, feelings, and experiences;

* understand that writing is a reflective and interactive process;

» understand different purposes, audiences, and forms for writing.

/

7

Assessment, The Knowledge af1d Slti'lls Stlfd'ems Need Five Key Instryct;
Evaluation, Reporting, for Proficiency in Writing Approaches
ting,
Ta;;ga;::; ‘: + Oral language skills * Modelled writing
|mmen; » Ability to activate prior knowledge and * Shared writing

experience * Interactive writing

* Guided writing
* Independent writing

* Understanding of audience, purpose, and
form for writing

* Understanding of the writing process
Understanding of the elements of writing
Ability to apply higher-order thinking skills

Teaching Practices That Support Early Writing Achievement

A balance of direct instruction, guided instruction, .
independent learning, and student practice

» Large-group, small-group, and individual .
instruction; discussion; and collaboration

* Avarety of assessment and evaluation technigues .
that inform pregram planning and instruction

+ The integration of phonics and word study into .
reading, writing, and oral language activities

* An uninterrupted literacy block each day .

Parental and community involvement

The introduction of a variety of text forms,
genres, formats, and electronic media

Authentic and motivating literacy experiences

and learning activities

Interventions for students who are at risk of not
developing literacy skills

A supportive classroom culture and an environment
that promotes higher-order thinking skills
Guidance, coaching, and feedback for students

Effective classroom organization and management

Inspiring Potential and




The Goals of Writing Instructio

 Children who become proficient, life-long
writers:
— write clearly and creatively to convey a m

— communicate ideas, thoughts, feelings
experiences;

derstand that writing is a re

Inspiring Potential and Learning Together e Initier les possibilites et apprendre ensembie \
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The Knowledge and Skills
Required for Writing

e Oral language skills

e Ability to activate prior knowledge and
experience

 Understanding of audience, purpose
form for writing

tanding of the writi

Inspiring Potential and Learning Together e Initier les possibilites et apprendre ensembie }
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Key Approaches in Writing Instructic

High Teacher S rt
e The teacher embeds R e

various planned
opportunities for
students to develop

— their oral language

Modelled
Writing

Interactive
Writing

Shared
Writing

— effectiye writing skills

Guided
Writing

Students often require a high level of teacher support
when being introduced to new strategies and skills. As
the teacher models the strategies and skills, and as
students work to put them into practice, students
move towards independence. This shift of
responsibility from teacher to student requires Low Teacher Support
consistent monitoring and assessment to ensure
student success.
iu2BILINE LOr6UIS] S0 F6ILINE JOBGIUE]

Independent
Writing




Learning to Write Within Vygots
Zone of Proximal Developme

[ Zone of actual development j [Zone of proximal de\relopment] [a

New zone of
ctual development

Student Responsibility Teacher Responsibility  Joint Responsibility

Assessment for Learning Explicit Teaching Supported Practice

Student Responsibility

What the students can already . ) . .
write independently Mini-lesson Guided Writing Independent Writing

Teacher assesses students

before teaching in order to /
determine existing knowledge, L Shared Writing
skills, and abilities

Conferences

Status of the Class Sharing/Connecting

Inspiring Potential and Learning Together e |

itier les possibilités et
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The Writing Process

The writing process teaches students ho
develop their ideas and record them in v
form. The process involves the followi
distinct steps:

— Planning

Writing a draft

Inspiring Potential and Learning Together e Initier les possibilites et apprendre ensembie \J
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The Elements of Writing

Sentence Fluenc}r '.

H

Ideas/Content

Elements
of
Writing



Question

* |[n your team’s opinion, what does ',/
oienon look like and sound like in a
4 classrooms in your school?
a) Beginning (Novice)

Developin
eveloping Think about the last

8 slides.

Inspiring Potential and Learning Together e Initier les possibilités et apprendre ensemble



Assessment Strategies and Tool
Category of Assessment

Assessment Strategies and Tools by Category of Assessment

Diagnostic Assessment Formative Assessment Summative Assessment
Interest inventory/ Learning log/Response journal Learning log (summary of
Writing interview (ongoing entries) learning)

Observation checklists Observation checklists LRSD writing exemplars
(criteria-based) (criteria-based)

Writing portfolio review

Writing portfolio review

Writing conference Writing conference

Anecdotal records Anecdotal records Rubrics

Writing spree Writing spree Rating scale

“Where We're At”/
“Where I'm At” charts

Student self-evaluation

Inspiring Potential and Learning Together e Initier les possibilites et apprendre ensemble
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Rubrics and Exemplars

Used along with rubrics, exemplars provid
guide for assessing students” work in rela
to selected curriculum expectations, in c
to promote consistency in assessmen
evaluation.

J 5. Gylek can also be used to pr
lents with clear example

Inspiring Potential and Learning Together « Initier les possibilités et apprendre ensemble
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Assessing Writing
Across the Curriculum

e Writing is used across the curriculum a
therefore be assessed and evaluated f
language and other areas of study.

Assessment can be recorded through the use of
two different rubrics: one to assess the content
area (social studies, science, math) and one to
assess the writing skills used to communicate.

Inspiring Potential and Learning Together e Initier les possibilites et apprendre ensemble

Jn
@)
)0
JN
yun
=5
=
1D
N



A Developmental Continuum

The Emergent Stage
— Emergent writers learn that their oral language can be recorded in print.
— They develop an understanding that writing is used to communicate a mess
— They imitate adult writing by using pictures, symbols, and some conventio

The Early Writer
— Early writers are developing a greater understanding of the concep
— They begin to understand some purposes for writing and use son
— They express their ideas in simple sentences, often using i

Inspiring Potential and Le
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Question

In your team’s opinion, what does /1 i
<=2 look like and sound like in 3
K-4 classrooms in your school?

a) Beginning (Novice)

Developing Think about the last

4 slides.




Supporting EAL Learners

e To address the different needs of EAL learners in the

classroom, teachers:

e [e SRS I [ K liEtCTacVARtENirstilianguage as'a‘foundation
for developing literacy skills in the language of instructi

— provide the background knowledge that students nee
understand unfamiliar concepts

— allow EAL learners to use their first language whe
clarify their understanding and to keep up wi
in all subject areas

ve appropriately scaffolded instr

Niener-orge allal

Inspiring Potential and Learning Together ¢
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French as a Second Languag

e Teachers responsible for teaching French as a second langus
promote and nurture French-as-a-Second-Language litera
through informed professional practice that

— e\ fconcentrated’'andiadequate amount of time
language study

= c-eurriculumicontentiasiavehicle for French-language instruction
and prlorltlzes Ianguage development before curric

and procedurallz

Inspiring Potential and Learni itier les possibilités et apprendre ensemble



Practices That Support Early Readi
and Writing Achievement

1. Balance of direct instruction, guided instructi
independent learning, and student practice

2. Large-group, small-group, and individual
instruction; discussion and collaboration

. Various assessment and evaluation tec
that inform program planning and inst

Integration of phonics and word s
eading, writing, and oral lang
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Practices That Support Early Readi
and Writing Achievement

7. Variety of text forms, genres (both factual and
fictional texts), formats, and electronic media

8. Authentic and motivating literacy experiences ar
learning activities

9. Interventions for students who are at risk of
learning to read and/or write

0. Supportive classroom culture and an envi
that promotes hlgher -order thinking



The Professional Development

Develop awareness Build knowledge
and skills

Reflect on results

) Apply new practices
with colleagues
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Professional Learning The

fI./EAFINIHG PROCESSES AND THE LEARNING ENVIRONMENT \
» Understanding learning styles, and the at-risk learner
+ Gathering and interpreting assessment data
* Providing differentiated instruction
+ Engaging the reluctant learner
* [nvolving families and communities to support student learning
« Creating a safe, orderly, supportive learning environment that invites risk-taking
# Using innovative school and classroom structures (such as modified timetables)
+ Choosing literacy resources that interest students, link to the curriculum, and improve learning

QJsing technology to develop literacy skills _/

\\ @IIITING \ 4EA[}ING N

GHM_ LANGUAGE

* Developing oral communication skills | | * Writing in different forms for the + Understanding features of text in
for the subject area, including: subject area {e.g., lab reports, subject-specific materials
— presentation skills persuasive essays, procedures, » Reading aloud, shared reading, and
— active listening narratives, recounts) guided reading
* Using speaking and listening skills to * Using the writing process in the « Improving reading with strategies
support reading, writing, advanced subject area for before, during, and after reading
reasoning, and positive interaction « Improving writing through strategies « Using graphic organizers and
with others for before, during, and after writing advanced reasoning skills to under-
* Exploring subject-specific vocabulary | | 4 sing templates and graphic stand subject content and develop
\jmd language / organizers to help with complex critical thinking
writing tasks » Understanding subject-specific
+ Using writing to support advanced \:rucabulary and language /

reasoning in the subject

* Exploring subject-specific vocabulary
\\and language
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Next Steps

e Our next “spring-board” conversation is
scheduled for April

e Literacy Teams promote conversation
actions that support and enhance
literacy in their schools

&
-
| 5 r v
-
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Question

* In our opinion, our team has a ===/
Uplel=isi=nnolln 2 about the intent of our
divisional Literacy focus?

a) Yes

Think about all
50 slides.

o
i
v

A
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What is on the USB stick



Literacy Is A Gateway To Learni

Literacy is not for the fortunate few. It is the
right of every child. Teaching children to re
[and write] is not the responsibility of a
few. It is the responsibility of every tea
every administrator and every parer
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